
Tiffany, a 10th-grade student with a
learning disability, attends general edu-
cation classes except for a special edu-
cation study skills class that is devoted
to developing improved learning strate-
gies. At the beginning of the school
year, Mr. Manning, Tiffany’s special
education teacher, met with her general
education teachers to review Tiffany’s
learning needs and to identify ways to
ensure her success. Ms. Uyehara, her
history teacher, expressed particular
concern about having Tiffany in her
class. Ms. Uyehara was unsure of what
to do and requested additional assis-
tance from Mr. Manning.

Ms. Uyehara is not alone. More and
more students with disabilities are
receiving special education services in
the general education classroom. In
fact, 75% of the students with disabili-
ties served under the Individuals with
Disabilities Education Act (IDEA) are
educated in general education class-
rooms (U.S. Department of Education,
2000). At the same time, schools are
experiencing an increase in the number
of students identified as “at-risk” due to
environmental, interpersonal, and
familial factors (McWhirter, McWhirter,
McWhirter, & McWhirter, 1998). Many
at-risk students do not qualify for spe-

cial education services, but nonetheless
would benefit from individualized
attention in the general classroom.

Given the number of students need-
ing individual assistance in the general
classroom, teachers need strategies to
assist them in making appropriate mod-
ifications and adaptations to their cur-
riculum, instruction, and learning envi-
ronment. In Tiffany’s case, Mr. Manning
suggested that he and Ms. Uyehara
implement a systematic process where-
by they examine Tiffany’s needs within
the context of the history class and
select, then implement specific adapta-
tions. Mr. Manning and Ms. Uyehara
met and completed the following

process (see Table 1). They solicited
Tiffany’s assistance with some of the
steps.

Steps to Modify the Learning
Environment
1. Show concern for the targeted stu-

dents. Teachers often have difficulty
showing positive regard and concern
for students who are struggling in
their classroom, particularly when
students misbehave. Showing con-
cern for the student may be demon-
strated by setting a positive tone in
the classroom and focusing on the
students’ strengths, rather than their
weaknesses. Students believing that
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She Will
Succeed!

Strategies for Success
in Inclusive Classrooms

Mary Anne Prater

Table 1. The SHE WILL SUCCEED Process

S Show concern for the targeted student.

H Have faith in yourself and your targeted student.

E Examine your classroom.

W Write down the targeted student’s strengths and limitations.

I Include skills, learning preferences, and behaviors specific to your 
classroom.

L Line up student and classroom characteristics as those that facilitate, 
provide barriers, or are neutral for the individual student’s learning
success.

L List 1-3 classroom characteristics you could modify and skills you 
could teach.

S Select and implement adaptation(s) and goal(s).

U Use effective teaching principles to teach goals.

C Collaborate with others as needed.

C Change adaptations and instruction as necessary.

E Evaluate results.

E Exit here OR

D Do again.

About 75% of the students with

disabilities served under IDEA are

educated in general education

classrooms.
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their teacher truly cares about them
as individuals can carry students a
long way. Ms. Uyehara and Mr.
Manning conclude that she, indeed,
is concerned about Tiffany or she
would not have approached Mr.
Manning for assistance.

2. Have faith in yourself and your tar-
geted student. Many students, par-
ticularly those with learning prob-
lems, have developed learned help-
lessness. These individuals believe
their efforts are not connected to the
desired outcome. They generally
expect to fail and become dependent
on others to solve their problems.
They may also be defined as passive
or inactive learners. They need to be
taught appropriate strategies to
become more active learners and to
connect skills and effort to failure
and success (see box, “Learned
Helplessness”).

Ms. Uyehara and Mr. Manning
believe Tiffany has developed some
learned helplessness. They decide,
however, that at this time they are
going to focus on making instruc-
tional adaptations, hoping that suc-
cess will increase her self-confi-
dence and modify her belief about
her abilities. Ms. Uyehara is confi-
dent that Tiffany can be successful
in her classroom if provided appro-
priate supports.

3. Examine your classroom. Before edu-
cators can make adjustments in the
learning environment to accommo-
date the needs of students, they
need to examine five characteristics
of their classroom. It would be a
CRIME to ignore the classroom. The
CRIME acronym can help teachers
remember the five elements to
examine: Curriculum, Rules,
Instruction, Materials, and
Environment. Teachers need to ana-
lyze their teaching and their class-
rooms by asking questions such as
the following. 

◆ Curriculum:
• What determines the curriculum

in my classroom?
• What are the state and/or district

standards?
• How difficult, comprehensive,

and important is the material?
◆ Rules:

• What are my posted rules?
• How well do I make students

accountable for keeping the
rules?

• What behaviors are important to
me that are not posted?

◆ Instruction:
• How do I usually present new

information?
• What kind of assignments and

tests do I require?
• Do I expect individual or group

work or both?
• How important is homework?

◆ Materials:
• What supplementary teaching

materials are available to me?
• Do students have access to sup-

port materials such as computers,
calculators, and cassette players?

• Are students expected to supply
their own basic materials?

◆ Environment:
• How is the furniture in my class-

room arranged?
• What are the visual and auditory

distracters in my classroom?
• What time of day am I teaching

this content?
After thinking about and discussing
the answers to questions such as
these, you should summarize your
responses in writing under each cat-
egory in a form similar to the one
Ms. Uyehara filled out (see Table 2).

4. Write down the targeted student’s
strengths and limitations AND

5. Include skills, learning preferences,
and behaviors specific to your class-
room. All students who qualify for
special education services have an
individualized education program
(IEP) on which the student’s
strengths and limitations should be
listed as present levels of perform-
ance. Teachers should identify the
student’s strengths and limitations
in context of their classroom and in
perspective of their expectations and
demands. Teachers should ask
themselves specific questions, such
as the following. If appropriate, the
student may participate in this
process by self-identifying skills,
learning preferences, and behaviors.

◆ Skills
• What academic and social skills

does the student have?
• What academic and social skills

does the student need to be more
successful?
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Learned Helplessness and Passive Learners

Students with learned helplessness generally believe they cannot learn. After
many experiences with failure, they begin to believe that there is no relationship
between effort and outcome. Learned helplessness can have a negative impact
on school performance, peer relationships, and social interactions. Assistance
may be provided to students with learned helplessness. Teachers can explicitly
help students connect knowledge, effort, and achievement by linking task suc-
cess or failure to effort and application of skills and strategies.

Students who are passive learners are not actively involved in their learning.
They may not interact with materials, apply effective learning strategies, or seek
assistance when needed. Teachers can involve students more in their learning by
making the material more interesting and engaging. When learning is active, stu-
dents are attending to content and doing most of the work. Teaching procedures
that can increase active participation include teacher questioning techniques that
require high response rates, stimulating class discussions, and peer tutoring.

The first and most important step

toward success: Show concern for

the student.

To ensure student success,

examine your classroom’s

Curriculum, Rules, Instruction,

Materials, and Environment.



• What does the student do partic-

ularly well?

◆ Learning Preferences

• In what situations does the stu-

dent perform well?

• Does the student enjoy working

alone or with others?

• If the student were given free

time, what would he or she

select to do?

• Does the student have any other

particular learning preference to

be considered?

◆ Behavior

• What behaviors does the stu-

dent exhibit that may enhance

or inhibit learning?

• Does the student consistently
complete assignments and
homework?

• Does the student generally com-
ply when asked?

Mr. Manning interviewed Tiffany
and asked questions similar to
these. Her self-evaluation, coupled
with Ms. Uyehara’s and Mr.
Manning’s analysis of Tiffany,
appears in Table 3.

6. Line up student and classroom char-
acteristics as those that facilitate, pro-
vide barriers, or are neutral for the
individual student’s learning success.
Each teacher and each student have
different teaching/learning prefer-
ences, strengths, and limitations.
Therefore, to determine appropriate

modifications, teachers should
examine the classroom characteris-
tics, identified in Steps 3 and 4, in
context of the learner’s characteris-
tics as determined in Step 5. Each
learner characteristic can be catego-
rized as a “facilitator” or “barrier” to
a specific student’s learning or as
“neutral” to his or her learning
process. 

Ms. Uyehara and Mr. Manning
examined classroom and student
variables and found they clearly fell
into one of the three categories.
They completed the form as it
appears in Table 4.

7. List 1-3 classroom characteristics you
could modify and skills you could
teach. After identifying the individ-
ual student’s characteristics as facil-
itators, barriers, or neutral to the
teacher’s classroom elements, teach-
ers should select classroom charac-
teristics that they are willing to mod-
ify to accommodate the student.
Examples of possible modifications
are listed in Table 5. For additional
and more specific strategies, tech-
niques, and activities, the reader
may wish to consult additional ref-
erences such as Choate (2000),
Kennedy (1997), Landers and
Weaver (1997), Melzer et al. (1996),
and Winebrenner (1996). In addi-
tion to modifications or adaptations,
potential new skills that would help
the student succeed in the general
classroom should also be consid-
ered. For example, the student may
benefit from learning a specific com-
puter skill like accessing appropriate
Web sites as resources for reports,
developing Powerpoint presenta-
tions to make oral class presenta-
tions, or using a spelling checker
prior to submitting written reports.
New skills may be taught to the tar-
geted student or to the whole class
by the teacher or by a classmate
who has already acquired the skills.

60 ■ COUNCIL FOR EXCEPTIONAL CHILDREN

CRIME Categories Ms. Uyehara’s Classroom
(Examples)

Curriculum All students in my classroom are working toward the state 
(content, curriculum standards.  The level of  difficulty is on grade-
difficulty, level (approximately 10th grade).  Students are
standards) accountable for meeting the standards to graduate in 2 

years.

Rules There are 3 written rules that are posted (no talking, show 
(explicit, respect for others, do your own work). I make students
implicit, accountable for keeping the rules, particularly doing their  
and written own work.  It is also important to me that students come to
rules) class on time and turn their homework in on time, 

although they are not part of the written rules.

Instruction I vary my instructional style.  Sometimes I lecture with 
(teaching style, classwide discussion.  Sometimes students work  
individual and independently, and other times they work in groups.  
group work pace, Students are always asked to complete the end of the
teacher chapter questions (usually as homework) and I always give 
and student a chapter test every other Friday.
directed)

Materials We are using the ___ textbook series.  My tests are always 
(textbooks, essay.  Homework is usually completing end of the chapter 
trade books, questions plus a major written project each term, which 
tests, must be typed.  We have a computer in the classroom, but I 
homework, only use it for e-mail.  I have the typical school supplies 
equipment, available, although students are responsible for bringing 
supplies) their own paper, pens, and pencils.

Environment The desks are arranged in rows, although when students 
(furniture, work together (about once a week) they are allowed to 
seating, move the desks closer together.  The windows face the foot-
space, doors, ball field, and the door is in the back of the room.  Space 
window, is tight, particularly in the classes with more than 25 
barriers) students.

Table 2. CRIME Strategy: Ms. Uyehara’s Step 3 Results

Identify the student’s strengths

and limitations in context of your

classroom.



8. Select and implement adaptation(s)
and goal(s). Once the potential
adaptation(s) have been identified,
teachers can implement them. At

this stage, teachers may decide to make
adjustments that affect all students or
make modifications for the individual
student only. Not only are adaptations

important, but so are teaching new
skills. Again, teachers may elect to teach
the skill to a group of students or to the
targeted student only.
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Table 3. Completion of Steps 4 and 5 for Tiffany

Categories Strengths Limitations

Skills Although Tiffany has reading problems, Tiffany’s writing skills are poor.  She has difficulty
she seems to understand the concepts we putting her thoughts on paper.  Her tests and 
are discussing in class.  She expresses homework assignments are usually very sloppy. 
herself well verbally and has shown to Her projects are neatly word processed.
have a strong auditory memory.

Learning Preferences Tiffany seems to enjoy class discussions Tiffany doesn’t like to work by herself.  And she 
and working in groups. seems to have great difficulty taking notes when I

lecture or have class discussion.

Behavior Tiffany gets along with all the other She sometimes shows frustration, particularly 
students in the class.  She tries to do well, when she forgets to bring her homework, which 
but she gets frustrated. she says she completed at home.  She also appears 

discouraged with her test scores.

Category Ms. Uyehara’s Facilitators Neutral Barriers 
Classroom for Tiffany for Tiffany for Tiffany

Curriculum State curriculum Conceptual Reading  
standards understanding Writing

Verbal expression

Rules Complete own work Independent work

Class on time X

Turn in homework on time Forgetful

Instruction Lecture Auditory skills Note taking

Independent work Reading
Writing
Not a learning preference

Group work Learning preference
Gets along with others

End of chapter questions Conceptual understanding Reading
Writing

Weekly written tests Conceptual understanding Reading
Writing

Materials Essay tests Conceptual understanding Reading
Writing

Written projects Conceptual understanding Writing

Computer in classroom Submits projects 
word processed

Student responsible for 
own materials X

Environment Crowded classroom X

Auditory distractions X

Table 4.  CRIME Analysis: Facilitators and Barriers for Tiffany



In Tiffany’s case, both Ms. Uyehara
and Mr. Manning were willing to
adjust their instruction to accom-
modate her needs. After discussing
possible adaptations, Ms. Uyehara

thought that all of her students
could benefit from switching the
final term project from an individu-
ally written report to a cooperative
learning group assignment. Ms.

Uyehara also selected adaptations
specific to Tiffany. After discussing
these changes with Tiffany to solic-
it her support, she arranged for
Tiffany to tape-record the lectures
and to take her weekly essay exams
on the computer. Mr. Manning
believed all of his students could
benefit from learning how to take
notes and to self-monitor their
homework completion. He, there-
fore, taught these skills to all the
students in Tiffany’s special educa-
tion class. Adaptations and goals
for Tiffany appear in Table 6.

9. Use effective teaching principles to
teach goals. If the student is to be
taught new skills, teachers need to
ensure that they implement effec-
tive teaching principles while
teaching those skills. Space does
not allow an extensive discussion
of these principles. Elements of
effective teaching are outlined in
Table 7. Readers who wish to learn
more are referred to Mastropieri
and Scruggs (2000) and Olson and
Platt (2000).

10. Collaborate with others as needed.
Collaboration is a critical element
to the process of modifying cur-
riculum, instruction, and/or the
learning environment. According
to Friend and Cook (1996, p. 6),
collaboration is “a style for direct
interaction between at least two
coequal parties voluntarily
engaged in shared decision making
as they work toward a common
goal.”

The manner in which Mr.
Manning and Ms. Uyehara worked
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Categories Examples

Curriculum • Eliminate less critical elements of the curriculum
• Modify individual work to group work
• Modify written assignments or exams to oral reports
• Integrate learning strategies as part of curriculum

Rules • Make implicit rules explicit
• Reduce the number or complexity of classroom rules
• Enforce consequences consistently

Instruction • Modify lectures to class discussions
• Incorporate more modeling in instruction of new content
• Allow students to read content together
• Use varied audiovisuals during instruction
• Assign a notetaker during lecture
• Use peer tutoring and/or cooperative learning groups
• Assign different roles during cooperative learning
• Modify pace of instruction
• Teach specific learning strategies

Materials • Use a calculator
• Use a computer with a spelling checker
• Create a self-monitoring checklist
• Write assignments with due dates on blackboard daily
• Create graphic organizers for student use during reading 

or group instruction

Environment • Rearrange furniture to accommodate student’s needs
• Place student closer to teacher
• Eliminate or lessen the impact of auditory and visual 

distracters 

Table 5. CRIME Examples: Potential Classroom Adaptations

Table 6. Adaptations and Goals for Tiffany

Adaptations Teaches a Enhances a Reduces a
and Goals New Skill Facilitator Barrier

Ms. Uyehara will:
• Arrange for Tiffany to tape-

record the lectures. X X
• Allow Tiffany to use a computer 

when taking weekly essay exams. X X
• Modify the term project into a 

cooperative learning group 
assignment. X X

Mr. Manning will:
• Teach note-taking skills in 

the study skills class. X
• Create and teach Tiffany how 

to use a self-monitoring 
checklist to help her complete 
and return her homework. X X

You may decide to make

adjustments that affect all

students or make modifications

for the individual student only.

Involve students in self-

identifying their learning styles

and preferences.



together met this definition of col-
laboration. They had equal status
with one another and readily
accepted each others’ ideas and
suggestions. Although Ms.
Uyehara initially felt uncertain
about how to help Tiffany, Mr.
Manning found that she had excel-
lent ideas; through their brain-
storming together, they generated
a useful plan for Tiffany. They
kept in mind that the common
goal for both of them was
Tiffany’s success in their class-
rooms. They also consulted with
Tiffany throughout the course of
this process to gain her perspec-
tive and to solicit her willingness
to participate.

After Mr. Manning and Ms.
Uyehara met together initially,
finding time for ongoing collabora-
tion was not easy. But they touch
bases in the hallway before or
after school or in the faculty room
during breaks. Both felt comfort-
able approaching the other when
they had questions or concerns.

After proceeding for a month,
both teachers felt that time set
aside within the school day would
be needed to continue the process
for Tiffany and for other students

and teachers, as well. Mr.
Manning had the primary respon-
sibility for Tiffany’s IEP and was
later given 1 hour a day during
which he collaborated and worked
with the general education teach-
ers to facilitate the success of stu-
dents with disabilities in the gen-
eral education curriculum. This
allowed him the time to meet with
individual teachers and to observe
students in the general education
classroom.

11. Change adaptations and instruc-
tion as necessary AND

12. Evaluate results. Identification and
implementation of an appropriate
adaptation is insufficient. Teachers
need to examine, on a consistent
basis, whether the adaptations are
successful and, if not, make the
necessary adjustments. The best
way to determine success is to
examine student outcomes.

After implementing their plan
for a month, Mr. Manning, Ms.
Uyehara, and Tiffany met to for-
mally examine Tiffany’s class per-
formance. Her weekly written
exam scores improved, and she
returned her homework more
consistently. It was too early to
examine the cooperative learning
team project because it had yet to
be submitted. Ms. Uyehara noted
that Tiffany took a leadership role
with her group, an outcome that
was welcomed, but not expected. 

13. Exit here OR
14. Do again. If the student is suc-

cessful, then teachers need not
make any changes. They should
continue the program and, if
appropriate, fade the accommoda-
tions. If the student is still strug-
gling, however, the process should
be repeated. In going back over
the process, teachers may com-
plete the steps, focusing on the
same “barrier for learning” mis-
match between teacher and stu-
dent; or they may select a different
barrier, depending on the needs of
the student.

Mr. Manning, Ms. Uyehara, and
Tiffany decided to continue the
accommodations they had initiat-
ed a month ago. Tiffany was doing
well, but she still had difficulty
with the end-of-the-chapter ques-
tions due weekly. Therefore, Ms.
Uyehara and Mr. Manning decided
that they would repeat the steps,
focusing this time on the required
weekly assignments.

Final Thoughts
This article presented a 14-step process
teachers can use to examine their class-
rooms in context of the needs of stu-
dents who require some form of accom-
modations. Although the focus in this
article was on the general education
teacher, these procedures would be
appropriate for any student and any
teacher. When all 14 steps are complet-
ed, the student will succeed.
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